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ABSTRACT   
Approaches to Grammar Teaching in Selected EFL Coursebooks  
 
Grammar teaching has always been one of the most heated topics in the field of foreign language 
teaching. In the history of EFL grammar has been an extensively discussed topic and the way grammar 
has been perceived had a significant influence on foreign language teaching.  Research has shown that 
teaching grammar through context increases learners’ motivation and their ability to remember and 
understand the grammatical rules of the language. The teacher can employ various ways for 
contextualizing grammar in the foreign language classrooms by using numerous resources and 
techniques. Contextualizing grammar will provide learners with an insight of the foreign language 
grammatical rules and their meaningful use, which will in turn result in improving learners’ 
communication skills. Presenting isolated grammatical chunks will not help learners understand the rules 
of the language; on the contrary, it will increase the already bad reputation of grammar in the classroom 
and will result in inapplicable knowledge of grammatical rules.  
The first part of the master’s thesis focuses on the theoretical part, that is, explains the notion of grammar, 
the importance of teaching grammar, provides a historical overview of grammar teaching methods and 
briefly discusses the place of the teacher within each of them; moreover, it highlights the importance of 
providing context when presenting grammar in the EFL classroom.  
This part, furthermore, defines the place of grammar teaching today and presents the two major models 
for planning grammar lessons, i.e. PPP and TBL.  
The second part of the master’s thesis is the empirical part which includes a thorough analysis of two 
high-school EFL coursebooks, New Headway Intermediate and Insight Intermediate, and analyses the 
way these coursebooks introduce the Present Simple Tense. This part, furthermore, discusses the 
approaches that these coursebooks follow and analyses the presentation of grammar by means of form, 
meaning and use.  Finally, the empirical part investigates the quality of the grammar exercises and 
evaluates how successfully the coursebooks contextualize grammar.  
Despite the contrasting attitudes concerning grammar teaching in the foreign language classroom, i.e. 
some linguists fully endorsing it, while others firmly rejecting it, this master’s thesis argues strongly in 
favor of grammar as a vital part of ELT. 
 
Key words: grammar, EFL, grammar teaching, approaches to grammar teaching, contextualization, EFL 
coursebooks.
IZVLEČEK  
Pristopi k poučevanju slovnice v izbranih učbenikih za angleščino kot tuji jezik  
 
Poučevanje slovnice je bilo vedno ena najbolj razgretih tem na področju poučevanja tujih jezikov. V 
zgodovini poučevanja angleščine kot tujega jezika je bila slovnica vedno obširno obravnavana tema, 
način njenega dojemanja in razumevanja pa je pomembno vplival na poučevanje tujih jezikov. Raziskave 
so pokazale, da poučevanje slovnice skozi kontekst povečuje motivacijo učencev in njihovo sposobnost 
pomnjenja in razumevanja slovničnih pravil jezika. Učitelj lahko uporablja različne načine za 
kontekstualizacijo slovnice z uporabo številnih virov in tehnik. Kontekstualizacija slovnice bo učencem 
omogočila vpogled v slovnična pravila tujega jezika in njihovo smiselno uporabo, kar bo posledično 
izboljšalo komunikacijske spretnosti učencev.  Predstavljanje izoliranih slovničnih delov učencem ne bo 
pomagalo razumeti pravil jezika; nasprotno, povečalo bo že siceršnji slab ugled slovnice in povzročilo 
neuporabno poznavanje slovničnih pravil.  
Prvi del magistrskega dela se osredotoča na teoretični del, to je razlaga pojma slovnice, pomen 
poučevanja slovnice, podaja zgodovinski pregled slovničnih metod poučevanja in na kratko obravnava 
vlogo učitelja znotraj posamezne metode; poleg tega poudarja pomen zagotavljanja konteksta pri 
predstavljanju slovnice. V tem delu je opredeljen tudi položaj slovnice danes, poleg tega pa sta 
predstavljena dva glavna modela za načrtovanje poučevanja slovnice, in sicer PPP (ang. the Presentation-
Practice-Production Model) in TBL (ang. the Task-Based Model).  
Drugi del magistrskega dela je empirični del, ki vključuje temeljito analizo dveh srednješolskih  
učbenikov za poučevanje angleščine, New Headway Intermediate in Insigt Intermediate, ob čemer je 
poseben poudarek na tem, kako oba učbenika obravnavata oz. uvajata glagolski čas the Present Simple 
Tense (tj. ‘navadni’ sedanjik). Analiza vključuje tudi značilnosti in kakovost konteksta glede na obliko, 
pomen in rabo obravnavane slovnične strukture. Temu sledi analiza kakovosti slovničnih vaj, namenjenih 
vadbi in ocena tega, kako uspešno učbenika kontekstualizirata slovnico.  
Kljub zelo nasprotujočim stališčem glede vloge in pomena poučevanja slovnice pri pouku tujih jezikov –  
nekateri jezikoslovci poučevanje slovnice v celoti podpirajo, medtem ko mu drugi oporekajo – , pričujoče 
magistrsko delo govori v prid poučevanju slovnice, ki jo vidi kot bistveni del pouka angleščine kot tujega 
jezika.  
 
Ključne besede: slovnica, angleščina kot tuji jezik, poučevanje slovnice, pristopi k poučevanju  slovnice, 
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I THEORETICAL PART  
1. Introduction  
 
Grammar teaching has always been a controversial aspect of foreign language teaching. 
Throughout the years, the place and importance of grammar have shifted quite often: during the 
era of the grammar-translation method, grammar teaching was endorsed and recommended, 
while as the focus shifted from accuracy to fluency during the initial stages of Communicative 
Language Teaching method, grammar teaching was marginalized and ignored.  
Whatever its place in ELT may have been, grammar teaching probably remains an essential part 
of language teaching. Some grammarians define grammar as “the study of what forms (or 
structures) are possible in a language” (Thornbury 1999: 1). So grammar as a set of rules for 
choosing words and putting them together in meaningful sentences plays a significant role in 
language teaching and learning. However, with the development of language teaching, the 
position of English grammar in language teaching has often been disputed. This MA thesis will 
be discussing grammar teaching favourably despite its controversial role it has played so far. The 
purpose of this dissertation is to highlight different approaches to teaching grammar; specifically 
it focuses on the importance of grammar teaching, primarily with focus on grammar 
contextualization,  and investigates the issue of the grammar controversy: to teach or not to teach 
grammar?  
Some teachers tend to diminish the importance of grammar teaching, thus neglecting it and 
perceiving it as “boring”, “old-fashioned” and “obsolete”. Some even go to extremes by 
avoiding mentioning the word “grammar” (or “verb” and similar) and avoid using metalanguage 
in the classroom althogether. These anti-grammarians argue that one can learn a foreign 
language without learning its grammar, language will be acquired through use and not through 
grammar rules. Such teachers are not aware that not only do they promote negative attitudes 
toward grammar in their learners, but they also contribute to “Me Tarzan-You Jane” type of 
language, where learners are not able to produce meaningful sentences. For grammar proponents 
it is implausible to teach a foreign language without teaching its grammar. These teachers know 
the importance of grammar and are aware of the damage that can be done if grammar is ignored. 
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In that sense, it is almost impossible to imagine foreign language learning without teaching its 
grammar. 
Since there are two diametrically opposed attitudes as far as the role of grammar is concerned, 
consequently, there are differences between methods, models, teachers, and ultimately learners. 
Even acclaimed grammarians disagree on the subject: Penny Ur (a teacher trainer, and author of 
Grammar Practice Activities), points out the importance of grammar teaching and states that 
“there is no doubt that a knowledge – implicit or explicit – of grammar rules is essential for the 
mastery of a language” (Thornbury 1999: 14). On the other hand, opponents of grammar 
teaching claim that overt and explicit teaching of grammatical rules is unnecessary: “the effects 
of grammar teaching … appear to be peripheral and fragile” (ibid.).  
It is a dilemma that is not likely to be solved any time soon as grammar teaching is very liable to 
be influenced by different views on language learning. As languages can be “learned” in two 
main ways – consciously or subconsciously – the main parameter has been the ability to learn a 
language through deliberate study and formal practice as opposed to a subconscious absorption 
of the language through use. And indeed, the ebb and flow of the attitudes toward grammar 
teaching have been influenced by these two opposing views of language learning, which got 
“translated” into different teaching methods. 
This dissertation will focus on the importance of grammar in the foreign language classroom and 














2. Why Teach Grammar?  
 
Grammar is defined as a set of rules of a language: “grammar is a description of the rules for 
forming sentences, including an account of the meanings that these forms convey (Thornbury 
1999: 13). The goal of grammar teaching is successful communication and in order to achieve 
that it is of utmost importance that the learners practice grammatical structures in meaningful 
contexts. Knowledge of grammar will contribute to better language proficiency and will improve 
learners’ writing skills and speaking performances. Neglecting grammar will result in learners’ 
disability to produce meaningful utterances: research has shown that learners very often confuse 
certain words, such as lie and lay, and are not able to use who and whom appropriately. 
Moreover, as a result of the interference of L1, learners commonly use double negatives and do 
not use prepositions correctly.  
Throughout the history of language teaching the place of grammar has significantly shifted: from 
being highly favored and recommended during the traditional methods, to being completely 
marginalized and ignored when language teaching aimed toward improving learners’ 
communication skills. As the focus was clearly on fluency, “it was even suggested that teaching 
grammar was not only unhelpful but might actually be detrimental” (Nassaji and Fotos 2004: 
126)  
Thornbury (1999: 15) investigates several arguments for putting grammar in the foreground in 
the foreign language teaching. Grammar can serve as a “sentence-making machine” equipping 
the learners with endless opportunities for creating new sentences. Having knowledge of the 
rules of a language offers the learners the means for linguistic creativity. Grammar knowledge is 
essential when it becomes impossible to make the speaker’s or writer’s meaning clear because of 
lack of contextual information. While it is possible to communicate on a lexical level only: 
“Coffee? – Please.” (Thornbury 1999: 4), there comes a point when rules of syntax and 
morphology have to be added in order to perform meaningful conversation. For one reason, the 
situation may request more formal language, especially if it is a written correspondence, or 
simply, “me Tarzan, you Jane” type of language fails to deliver a proper message. Grammar 
teaching develops the skill of noticing certain grammatical structures which is a vital element for 
language acquisition. Grammar instruction, furthermore, helps the learners organize the language 
into categories, or discrete items, thus providing better understanding of the rules of the 
language. Grammar is a set of rules and the process of teaching and learning is a transmission 
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where the teacher transfers the knowledge to the learners, which implies the need for order and 
discipline in the classroom. Lastly, perhaps the strongest argument for teaching grammar is the 
learner expectations argument which considers the learners expectations in the language 
classroom.  
Grammar teaching holds a significant place in the EFL classroom and learners need grammar 
knowledge in order to communicate effectively; on the contrary, communication, be it spoken or 
written, will not convey meaningful messages. Therefore, grammar instruction is an essential 
part of the language instruction and should not be marginalized: “there is no doubt that a 
knowledge – implicit or explicit – of grammatical rules is essential for the mastery of a 
language”. (Ur 1992: 4) Proper knowledge of grammar will give the learners the competence to 
combine words and form meaningful utterances, thus achieving mastery of the language. The 
role of grammar in the language classroom is indispensable, however, it should be noted that 
“grammar should be seen in the long term as one of the means of acquiring a thorough mastery 



















3. A Historical Overview of Grammar Teaching Methods  
 
From the grammar-translation method to the communicative language teaching, major grammar 
methods have differed significantly regarding the position of grammar in the syllabus, and 
consequently, grammar has had its ups and downs: from teaching it as the most important tool of 
the language to avoiding explicit teaching of grammar rules. These oscillations in opinions and 
attitudes toward grammar were influenced primarily by the changing ELT methods and 
approaches. This chapter focuses on four methodological approaches and their role in the foreign 
language teaching. Furthermore, this chapter includes a brief analysis of English coursebooks 
belonging to the different teaching methods respectively, with emphasis on the grammar 
sections. This chapter, moreover, investigates the role of the teacher in each teaching method.  
 
3.1. The Grammar-Translation Method  
 
The grammar-translation method focused on conscious rule-learning and grammar was the end 
in itself. With the grammar-translation method language teaching was synonymous with 
grammar teaching and this method focused solely on grammar rules: “lesson typically began 
with an explicit statement of the rule, followed by exercises involving translation into and out of 
the mother tongue” (Thornbury 1999: 21). The teacher was the absolute authority and there was 
little (almost non-existent) student-to-student interaction, as the interaction was clearly directed 
from the teacher to the students, thus leaving no opportunity for developing communication 
skills. Much emphasis is put on error-correction: “having the students get the correct answer is 
considered very important. If students make errors or do not know an answer, the teacher 
supplies them with the correct answer.” (Larsen-Freeman 2000: 19). As the focus is obviously on 
accuracy, using grammatical structures correctly is more important than being able to 
communicate effectively.  
One aspect of the Grammar-Translation Method which is still present today is the translation 
from L2 to L1. Some learners may find this feature effective while learning vocabulary items or 
may rely upon it when learning some grammatical structure. However, translating words or 
grammatical structures is not the best way of learning, as some words or structures are quite 
often impossible to translate, thus leaving the learners more confused.  
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3.1.1. Analysis of a coursebook  
 
This section provides an analysis of an English course book based upon the grammar-translation 
method and will provide evidence to support the claim.  
Title of the coursebook: Angleščina za vsakogar (Blaganje, 1962) 
In this coursebook instructions are given in the target language with Slovene translation and 
Grammar is explained in the learners’ native language. There is early reading of difficult texts: 
each lesson consists of a reading text followed by a list of phrases and expressions and their 
Slovene counterparts. The focus is only on grammatical parsing, the form and inflection of 
words, there are no communicative activities. A typical exercise is translating sentences into the 
target language, with focus on the particular grammatical structure that is being covered in the 
lesson.  
The author provides a thorough explanation of the English phonetic system, accompanied by 
Slovene translation/explanation. Angleščina za vsakogar employs meta-language (Saxon 
genitive, declension of nouns, direct speech, gerund, causative have, temporal clauses, etc.), 
despite the fact that this is a beginners’ course book. The course book is organized into lessons 
(unit = lesson) and is not very visually appealing – only few pictures which are included for 
grammar exercises. The lessons follow the same pattern: reading text, phrases and expressions 
with translations, focus on a particular grammatical structure (e.g. Grammar: Indirect questions) 
with explanation in Slovene “Indirektna vprašanja uvajajo vprašalni zaimki ali vprašalni 
prislovi” (Blaganje, 1962: 295), further tasks for practice, and the last task in each lesson is 
translation into the target language.  
The course book fails to provide grammatical context, as it clearly consists of grammatical rules 
and exercises that will provide the learners with knowledge of the rules, but without being able 























Figure 3: A reading text in a grammar-translation coursebook introducing a grammatical 











3.2. The Audio-lingual method  
 
This method appeared in the 1940s but continued to dominate ELT until the late 1970 and 
rejected explicit grammar teaching. Grammar rules were taught through examples and drills, and 
this method denies teaching of explicit rules: “grammatical structures were carefully sequenced 
from basic to more complex (based on linguistic description), and vocabulary was strictly limited 
in the early stages of learning” (Silberstein 1991: 460). Great emphasis was put on error-
correction because it was believed that once they were established, errors would be difficult to 
correct. The audio-lingual method focused on acquisition and “derived its theoretical base from 
behaviorist psychology, which considered language as simply a form of behavior, to be learned 
through the formation of correct habits” (Thornburry 1999: 21). In this sense, this approach 
rejected overt teaching of grammar rules because it was believed that such teaching is of no use 
for the learners. This method follows the ‘natural order’, thus “learning of the foreign language 
should be the same as the acquisition of the native language” (Larsen-Freeman 2000: 44), 
meaning that learners are not given explicit grammar rules.  A distinguishing characteristic of 
this method are the pattern-practice drills through which grammatical points were taught. 
Dialogues are a key feature: they were frequently used for beginning a new lesson and for 
presenting certain grammatical structures that were later practiced in drills.  
The role of the teacher was one of “an orchestra leader, directing and controlling the language 
behavior of her students.” (Larsen-Freeman 2000: 45). The learners were expected to imitate the 
teacher’s model, as the emphasis was on accurate pronunciation from the very beginning of 
language instruction. For that reason, this method used the technique of minimal pairs, where the 
learners were asked to notice the difference between two words which have a different sound, 
such as ship/sheep. The goal of language teaching, and consequently learning, is using the 
language for communication. In order to achieve this goal, learners had to form new habits and 
had to be able to use the target language automatically.  
Present-day language teachers may still use this method, as they may find drills beneficiary for 
lower-level learners, since in that way learners get a chance to speak in the target language. 
However, that kind of speaking does not reflect real-life communication; it is only imitation 




3.2.1. Analysis of a coursebook  
 
This section provides an analysis of an English course book based upon the audio-lingual 
method and will provide evidence to support the claim.  
Title of the coursebook: Let’s speak and read English 1 (Filipović et al., 1967) 
The coursebook follows the audio-lingual method and the most evident proof is the introduction 
of a dialogue in the very first lesson of each unit. The coursebook is organized into 25 units, each 
of which contains a particular situation (e.g. in the classroom, shopping) and each lesson follows 
the same pattern. It contains only few pictures which generate dialogues and introduce new 
grammatical patterns. Each lesson contains a dialogue and there is no teaching of explicit rules, 
which once again proves that this coursebook follows the audio-lingual method of language 
teaching. Being based on a behaviorist psychology, this method claims that language is learned 
through habit formation and follows a natural order – learning a foreign language should be the 
same as acquiring the first language. Therefore, there is a considerable amount of repetition: the 
teacher presents a certain grammatical structure and the learners, following the teacher’s 
example, repeat the phrases: “You’re pupils. You’re my pupils.” (Filipović et al., 1967: 7). There 
is a grammar spot at the end of each dialogue, which covers the grammatical structure that has 
been introduced in the unit. Exercises and drills follow, with instructions given in the learners’ 
native language. Moreover, the little amount of metalanguage presented in the coursebook is 
either in the learners’ native language (“posvojni pridjev”, “puni oblici”) or in the target 
language (“comparison of much and many”, “the imperative of first person singular”). Grammar 
is taught inductively, that is, the learners discover the grammar rules by themselves and in that 
way they improve their communication skills.  
The coursebook contains a section reserved for accurate pronunciation and introduces examples 
which focus on distinguishing sounds and proper intonation. The learners are asked to pronounce 
phrases: “izgovorite sljedeće rečenice silaznom intonacijom” or practice proper pronunciation: 
“vježba izgovora” where the emphasis is on distinguishing long and short forms of vowels and 
diphthongs.  
The coursebook does present grammar in context by introducing various types of situations, 
however, does not encourage the learners to produce their own original utterances. The drills are 
mechanic, which might prove useful for the learners to remember a certain grammatical structure 
more easily. Even though this is a coursebook which follows a traditional method it may be 
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useful in present-day teaching as it is useful for practice, and contextualizing grammatical 
structures, especially for lower-level learners since every learner gets a chance to speak up and 





Figure 4: A grammar lesson in an audio-lingual coursebook - countable and uncountable nouns 


















Figure 6: Pronunciation in an audio-lingual coursebook - focus on distinguishing sounds and 














3.3. The Direct Method  
 
One distinguishing feature of this method was that translation is not allowed – “the meaning is to 
be conveyed directly in the target language through the use of demonstration and visual aids.” 
(Larsen-Freeman 2000: 23). Teachers who used this method taught grammar inductively -
grammar rules were not taught explicitly, rather, the learners have to figure out the rules. The 
meaning of new lexical items was explained through pictures, mime, or gestures, but not by 
providing translation into the L1. The syllabus was built upon real-life situations (such as at the 
bank, or cooking), and the learners had a chance to communicate effectively in the target 
language.  
Conversation among learners was not only allowed, but also encouraged, provided that they use 
a certain grammatical structure. The teacher-learner interaction went both ways, and the teacher 
was no longer the absolute authority; rather, “the teacher and the students are more like partners 
in the teaching/learning process” (Larsen-Freeman 2000: 28), which seems natural, since 
teaching and learning are two sides of the same coin.  
The teacher did not correct learners’ mistakes immediately, but rather encouraged self-
correction, by means of repetition, using a questioning voice, or gestures.  
Teachers today still employ some aspects the Direct Method, such as drills and guided 
repetitions. One aspect of this method that is widely popular today is the emphasis on 
conversational activities – learners are encouraged to speak in the target language as much as 
possible and the importance of proper pronunciation, which should be stressed from the very 
beginning of language instruction. For that reason, it is desirable that the teacher is a native 
speaker, or at least has a native-like proficiency.   
The objectives of this method are successful communication in the target language. Learners are 
encouraged to think in the target language and “the students’ native language should not be used 







3.3.1. Analysis of a coursebook  
 
This section provides an analysis of an English course book based upon the direct method and 
will provide evidence to support the claim.  
Title of the coursebook: A Direct Method English Course (Gatenby, 1960)  
The structure of the coursebook resembles the structure of a guidebook and it clearly follows the 
DM, since it is stated in the name of the coursebook. This coursebook is organized into 24 
lessons, the last one being a revision of what has been taught and learned. The lessons are similar 
to one another: each lesson contains a text followed by a small picture, then a new grammatical 
structure is being introduced, and in the end there are revision exercises. After each text there are 
concept questions for checking understanding.  
The coursebook follows an inductive approach by avoiding explicit grammar rules and 
translation. The coursebook, furthermore, provides instructions exclusively in the target 
language and puts strong emphasis on developing communication skills. The text is the basis of 
the lesson and includes an everyday situation (“At the theater”). These texts present new 
vocabulary items and grammatical structures which have to be induced by the learners. A 
distinguished characteristic of this method and consequently of this coursebook is the noticeable 
amount of conversational activities and the stress on oral communication. Learners are exposed 
to authentic situations and are encouraged to speak in the target language as much as possible.  
The coursebook contextualizes grammar since it offers a variety of authentic situations, however 





Figure 7: Revision exercise in a direct method coursebook - concept questions after a reading 






Figure 8: Unit opener in a direct method coursebook - a dialogue including an everyday situation 





























3.4.  Communicative Language Teaching   
 
Communicative Language Teaching (CLT) focused on language as a tool for communication: 
learners should be able to communicate effectively outside the classroom. Proponents of this 
approach claim that what is important in a foreign language teaching and learning is 
communication and that is the ultimate goal to be achieved. Furthermore, the syllabus should not 
follow the grammar, but should be oriented toward the subject matter. In that sense, “the 
teacher’s role is primarily to facilitate language use and communication; it is only secondarily to 
provide feedback and correct learner errors” (Silberstein 1991: 461). Proponents of this approach 
claim that one uses the language in order to learn it, arguing that “by means of activities that 
engage the learner in life-like communication, the grammar will be acquired virtually 
unconsciously. Studying the rules of grammar is simply a waste of valuable time” (Thornbury  
1999: 18). CLT focused on fluency and as a result the emphasis was on meaning and use, rather 
than structure and form of the language. Games and role-play activities were a common 
characteristic of this approach, where the learners practiced vocabulary, grammatical structures, 
and most importantly, the communicative functions of the target language. Learners “need to 
know that many different forms can be used to perform a function and also that a single form can 
often serve a variety of functions. They must be able to choose from among these the most 
appropriate form, given the social context and the roles of the interlocutors.” (Larsen-Freeman 
2000: 128). Error-correction was delayed: the focus was on fluency and errors of form were 
permitted, and such errors were perceived as a natural outcome of the learning process. The 
teacher would return to error-correction during the accuracy-oriented activities and did not 
interrupt communication activities. The teacher was responsible for promoting and encouraging 
communication in the classroom and would frequently monitor the learners as they were actively 
engaged in their communicative activity.  
CLT is widely popular approach for language teaching, due to its goals and objectives in the 
language classroom. However, it may not be the ideal approach for some learners, especially 
adult learners. With the emphasis being strongly on speaking and listening activities, it seems 
that reading and writing are somehow neglected – writing is also a form of communication.  
Research has shown that this approach is not very effective, after all, since there are learners who 




3.4.1. Analysis of a coursebook  
 
This section provides an analysis of an English course book based upon the communicative 
language teaching method and will provide evidence to support the claim.  
Title of the coursebook:  New Headway Elementary (Soars and Soars, 2003) 
Many coursebooks which follow the CLT use the PPP model of language teaching. The New 
Headway Elementary coursebook follows the communicative approach which is evident through 
a number of features typical for this approach. First, one common feature of this approach which 
the coursebook successfully applies is the use of role-play activities. During such an activity, the 
learners are involved in real-life situation where they act like somebody else, thus practicing 
vocabulary and grammar, and at the same time improving their communication skills.  
Grammar is presented by combining both the deductive teaching approach and the inductive 
teaching approach, and at the beginning of each unit there is a presentation of the grammatical 
structure to be covered. The new grammatical structure is presented through pictures, dialogues, 
or listening activities and the learners have to induce the rule by themselves. During the practice 
stage there are plenty of communicative activities where the learners are able to practice 
grammar in meaningful and authentic situations. The four skills, listening, speaking, reading, and 
writing are covered successfully and there is a strong emphasis on pronunciation as well. The 
coursebook incorporates aspects of pragmatic competence by offering a special spot Every Day 
English at the end of each unit where the learners are taught how to respond appropriately in a 
given situation. In that respect, New Headway Elementary encompasses all aspects of 
communicative competence, including grammatical, sociolinguistic, pragmatic and linguistic 
competence.   
 
   
Figure 10: Speaking activity in a CLT coursebook - personalization and communication (Soars 





Figure 11: Roleplay activity in a CLT coursebook - a typical CLT feature encouraging 






Figure 12: Writing task in a CLT coursebook - a task for improving writing skills and provoking 








Figure 13: Grammar focus in a CLT coursebook - presenting comparison of adjectives by the 






Figure 14: Grammar focus in a CLT coursebook - contrasting the Present Perfect Tense and the 
















4. The Place of Grammar Teaching Today  
 
The place of grammar instruction has fluctuated throughout the history of language teaching, and 
during the initial stages of CLT its role in the foreign language classroom had been almost 
completely devaluated. However, it seems that that period is over and that we are now in an era 
of grammar revival: “recent research has demonstrated the need for formal instruction for 
learners to attain high levels of accuracy [which] has led to a resurgence of grammar teaching 
(Nassaji and Fotos, 2004: 126).  
Nitta and Gardner (2005: 3) believe that such current state has emerged as a result of “two 
theoretical perspectives on grammar teaching: consciousness-raising and practice” and that the 
emergence of these theoretical concepts has emphasized and reasserted the place of grammar 
teaching. Form-focused tasks do not automatically imply endless grammar drills in the language 
classroom, but rather point out to the risk of fossilization, if there is no sufficient attention to 
form.  Consciousness-raising helps the learners notice the forms of the language and thus easily 
acquire new language items. Nitta and Gardner (2005: 4) identify three types of tasks based on 
the concept of consciousness-raising: grammar consciousness-raising tasks, interpretation tasks, 
and focused communication tasks. Furthermore, they recognize “grammar exercises” which are 
traditional grammar tasks and “categorized as practicing tasks”, and additionally, “grammar 
practice activities” which are also classified as practicing tasks.  
The concept of consciousness-raising implies focus on the language forms and encouraging the 
learners to actively participate and inferring rules, thus leading to language acquisition.  
Good examples of the consciousness-raising tasks are found in New Headway Intermediate 
(Soars and Soars, 2009) in the ‘Grammar Question’ section of each unit. In the empirical part of 
the master’s thesis it is evident that New Headway Intermediate (Soars and Soars, 2009) uses a 
lot of metalanguage and Nitta and Gardner (2005) make the same statement; furthermore they 
claim that due to the emphasis on terms such as ‘tenses’, ‘reported speech’ the learners 
themselves will use metalanguage for describing a particular rule. 
In these sentences, which verb form is …?  
Past Simple   Past Continuous   Past Simple Passive  
He worked as an art dealer.  
He was dismissed.  




Look at the sentence.  
Vincent used to drink heavily.  
Do you think this happened once or many times?  
Soars and Soars (2009: 23) 
 
Interpretation tasks help the learners match the meaning of the grammatical structure to its form, 
usually by comparing similar grammatical items through use of pictures for presenting 
meaningful contrast (Nitta and Gardner, 2005: 5).   
The consciousness-raising tasks introduce the grammatical structures, whereas practicing tasks 
“focus on the consolidation of learnt grammatical knowledge” (ibid.). These tasks are introduced 
during the practice stage of the PPP lesson and serve for controlled practice; most often 
including gap-fill tasks, matching tasks, sentence completion and transformation tasks.  
Insight Intermediate  (Wildman et al., 2013) offers a variety of tasks for controlled practice 
where the learners can memorize, recognize, and thus properly use the grammatical structures.  
                   Complete sentence b so that it has a similar meaning to sentence a.  
a Do you want to go to the concert?  
b She suggested 
a I think I might dye my hair red.  
b I’ considering  
a Buying these shoes was a mistake. 
b I regret  
Wildman et al., (2013: 15) 
 
The two coursebooks, New Headway Intermediate (Soars and Soars, 2009) and Insight 
Intermediate (Wildman et al., 2013) bring together consciousness-raising tasks with practicing 
tasks. Consciousness-raising tasks are found during the presentation stage, as both coursebooks 
are based on the PPP model and follow the inductive approach to grammar teaching. Practicing 
tasks are presented in the practice and production stage, and the tasks include activities for 
controlled and free practice, respectively, where the learners focus on the form and meaning of 
the grammatical structures, and finally on the proper use. 
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5. Planning Grammar Lessons  
 
The Presentation-Practice-Production model of language teaching has most often been used by 
the teachers because it is a rather safe approach upon which teachers can rely and base the 
classroom activities. Most of the teachers employ the PPP because it covers the lexical as well as 
the grammar points, usually follows the course books and it is quite straightforward. The PPP 
teaching model focuses on a specific grammar structure presented by the teacher and practiced 
by the learners in a controlled way during the practice stage. But does this teaching model fulfill 
the needs of the learner? Our goal as language teachers is to have learners who are accurate, but 
above all fluent when they use the target language. The PPP model’s primary emphasis is on 
form-focused tasks, and while it can be rather convenient for the teachers, it is questionable 
whether it is beneficial for the learners as well. Therefore, many teachers nowadays shift their 
focus to learner-centered approaches, namely task-based Learning. The task-based learning 
framework focuses on communicative tasks and the language is a tool which helps the students 
complete the task successfully. The advantages of this model are that it integrates the four 
language skills and real communication takes place. The model can be quite motivating for the 
learners and that is the basic principle to be taken into consideration when learning a foreign 
language. Learners are exposed to the target language by engaging activities which will 
encourage them to communicate. But nevertheless, we should not disregard the PPP model 
altogether, because it is important to employ activities which will make the learners aware of the 
language forms and focus on accuracy. (Bilsborough, 2013).  
The key word is eclecticism: I believe that teachers should organize their lessons by combining 
the approaches, and employ the models that fulfill the needs of the learner. Knowing the 
learners’ needs and their proficiency level should be the starting point upon which teachers will 
organize their lessons. 







5.1. The PPP model  
 
The PPP is the most widely used teaching strategy in foreign language classrooms. It’s the 
mainstream approach used in many coursebooks in which the Ps stand for presentation, practice, 
and production. This approach follows the three Ps and first presents the subject of the lesson to 
the learners. After the presentation is completed, practice of the subject starts and production 
comes at the end. It belongs to the group of structural methods as it focuses on mistake-free 
performance of the structures. 
 
5.1.1. Presentation  
 
This is the stage when the learners are introduced to a new grammatical structure, its form, 
meaning, and use. Moreover, at this stage they learn how the structure is constructed and how to 
properly us it in a given sentence (Harmer 1993: 17).  
The teacher during the presentation stage highly controls the learning process and the materials 
used contain targeted grammatical structures. The presentation must be meaningful, memorable, 
logical, containing realistic and clear examples and. sufficient repetition is required during this 
stage. Ur (1992: 7) stresses the essence of a good presentation: “the aim of the presentation is to 
get the learners to perceive the structure – in both speech and writing […]”.  
Harmer (1993: 18) outlines several characteristics of a good presentation:  
 
 Clarity: learners have to be able to understand the language that is being presented.  
 Efficiency: the goal is to have the learners manipulate the new language and use it for 
personalization.  
 Involvement: learners will remember the presented grammatical structure more easily 
if it is being presented in a lively manner and through a thought-provoking situation.  
 Relevance: the language being presented should be appropriate and relevant to the 
learners.  
 Production: the presentation should trigger questions and provoke interest in the 






This is the stage which consists of a number of exercises “whose aim is to cause the learners to 
absorb the structure thoroughly” (Ur 1992: 7), that is using a variety of tasks in order to practice 
the new grammatical structure.  
During this stage the teacher controls the learning process by checking understanding. The tasks 
in this stage must be clear and understandable, slowly progressing from simpler to more 
challenging, so that the learners can achieve initial success and not lose motivation. The teacher 
decides which structures are going to be practiced and how (during the lesson or as a homework 
assignment) and chooses the tasks. The tasks vary: from simple to more demanding, and from 
straightforward, such as drills, to more complicated, such as interaction activities, games, and 
quizzes (Harmer 1993: 41).  
 
5.1.3. Production  
 
The aim of this stage is immediate creativity and fluency. The learners are expected to be 
autonomous and produce original utterances with the learned structure. In the EFL classroom the 
most suitable activities for this stage are role-play, debates, and information gap activities where 
the learners are encouraged to use the structures autonomously and authentically.  
 
In the EFL classroom the three stages quite often overlap and this PPP sequence should not be 
followed too strictly, especially with higher-level learners. The advantage of this method is that 
the lessons are quite easy to follow and build a gradation of difficulty. One disadvantage is 









5.2. Task-Based approach  
 
While the PPP is the most widely used method it isn’t always necessarily the best one. A more 
contemporary idea is that language isn’t learned in these three stages and that the process is a 
more organic and natural. It suggests that even with the perfect PPP lessons plan and lesson 
execution some learners simply won’t learn what was taught because there was not enough 
chance for free practice and mistake-making. As the name suggest, this approach bases the 
teaching process on different types of tasks. It gives the learners an opportunity to actively 
engage during the lesson where the goal is to complete the given task. Thus the completion of 
the task is in the centre of the learner’s attention rather than the form they’re learning. The task-
based approach encourages learner autonomy and fosters group and pair work, which gives the 
opportunity for a variety of communicative tasks (Ur, 2012). Tasks are activities that actively 
engage learners in the lesson. They must be meaningful and formed in such a way that they are 
relatable. They must resemble real-life situations learners might come across with in their 
everyday lives. Everything must be presented in a clear context where a learner will naturally 
progress rather than follow a systematic progression line. They are not very guided and enable 
free speech production (learners don’t only practice the new forms but are free to use their pre-
existing knowledge as well as they’re encouraged to experiment with structures that have yet to 
be taught) but always point to the structures that are being taught (Richards and Rodgers, 2001).  
Some of the advantages of the method are that it develops group work which helps develop 
communication and collaboration skills. It makes learners learn from experience. This active 
engagement makes it easier to remember what needs to be learned and provides stronger intrinsic 
motivation. It also offers self-evaluation and peer-evaluation that can sometimes be more 
effective than teacher-evaluation. Furthermore, this is a learner-based method which demands 
more cognitive engagement since the tasks ask for original answers.  
The disadvantages are that the teacher has to know their learners to form groups that will work 
well together. The constant focus on task completion may take the attention away from the 
structures they’re trying to learn. It also requires creativity and initiative from the teacher and 
demands materials other than what the coursebooks offer. Learners may rely on their mother 
tongue rather than the target language when working in groups or, especially weaker learners, 
may not speak up at all. 
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6. Teaching Grammar in Context  
 
This chapter discusses the role of a good context when presenting new grammatical structures.  
There is no consensus on the question which is the most effective way of teaching grammar in 
the foreign language classroom, however it has been agreed that teaching grammar through 
context will positively affect learners’ communicative competences, as they will be able to use 
grammatical structures accurately in all language skills and will be able to convey their messages 
correctly, given the fact that “grammatical competence is one of the competences that make up 
communicative competence.” (Woods 1995: 26). Contextualizing grammar will trigger learners’ 
ability to communicate effectively which includes understanding and responding appropriately in 
a given situation. 
Contextualizing grammar will help learners properly apply grammatical rules when 
communicating in English, be it spoken or written. Thornbury (1999: 69) argues that given the 
fact that language is always context-sensitive, it is quite difficult to infer the intended meaning of 
an utterance without proper context. By learning grammar in context learners will be able to 
apply the grammatical rules and produce meaningful utterances. “[The teacher’s task] is to 
present the students with clear information about the language they are learning. [The teacher] 
must show them what the language means and how it is used [… and] show them what the 
grammatical form of the new language is, and how it is said or written.” (Harmer 1992: 56). 
Contextualizing grammar will improve learners’ communication skills as they will be able to see 
how language actually works.  
Scrivener (2010) proposes numerous ideas for presenting different grammatical structures. 
Scrivener (2010: 8) presents various possibilities for creating a context, such as drawing pictures 
on the board and creating role-play activities, which will contribute to creating ideal situations 
for use of the target language. Moreover, presenting new language structures within a proper 
context will increase learners’ motivation, as learners are involved in the process of discovering 
the language without consciously considering the grammar patterns. (Woods 1995: 77).  
The context for presenting grammar should, therefore, include a number of features. First of all, 
it should provide the meaning of the new language structure and how that structure is used. A 
good context should also be interesting for the learners – this does not imply that the subject 
matter should be hilarious, but it should provoke interest with the learners. Most importantly, a 
good context should trigger the learners’ ability to generate their own original sentences.  
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6.1. Teaching Grammar through Texts  
 
Thornbury (1999) lists two implications for teaching grammar by means of a text: first, through 
the text the learners are able to make sense of grammar, and second, for a profound mastery of 
the language, the learners need not only understand and produce isolated sentences, but also 
whole texts in the target language.  
One efficient way of teaching grammar is using dialogues, because people use language to talk 
to each other in real-life situations and in that way, this way of teaching grammar resembles the 
real world and meets the learners’ expectations. Another approach is using authentic texts from 
various newspapers for instance, which has not been produced for language teaching purpose. 
Celce-Murcia and Hilles (1998) suggest that by incorporating poetry and verse into the EFL 
lesson the teacher can bring a fresh perspective on the language teaching. Poetry offers an 
extraordinary way of introducing vocabulary, grammar, idiomatic expressions, and moreover 
represents the culture of the target language. Nevertheless, teacher are “reluctant to use songs in 
the classroom, quite possibly because they consider them frivolous or unproductive [and] fear 
[…] their students will have a similar opinion” (Celce-Murcia and Hilles 1998: 117). This holds 
true especially for adult learners who will not find this as a way of teaching and learning, but 
rather as an entertainment. The teacher, as a consequence, might not be taken seriously and 
considered as unprofessional.  
Nowadays, one technique of teaching grammar through authentic source can be the Internet, 












6.2. Grammar teaching rules  
 
Thornburry (1999: 153) highlights several rules for successful grammar teaching: 
 
 The Rule of Context: Grammar instruction has to be contextualized.  
 The Rule of Use: The purpose of grammar teaching is communication.  
 The Rule of Economy: Restrict presentation time and ensure maximum practice time.  
 The Rule of Relevance: Grammar instruction should focus on structures that the 
learners find most difficult to grasp.  
 The Rule of Nurture: Teaching grammar does not mean learning grammar. Provide 
the optimal conditions for grammar learning.  
 The Rule of Appropriacy: Adapt the rules to the learners’ level, needs, interests, 
expectations, and learning styles.  
In addition to the rules, Thornburry (ibid.) proposes ways of how not to teach grammar and 
avoid ineffective grammar instruction.  
 Do not start the lesson by telling the learners that they are going to have a grammar 
lesson.  
 Avoid using (too much) metalanguage.  
 Avoid writing rules for formation and use of particular grammatical structure on the 
board.  
 Do not confuse the learners by comparing two similar grammatical structures.  
 Never ask the learners if they understand. Their response will always be that they do.  











II    EMPIRICAL PART  
 




The empirical part of the master’s thesis analyses two EFL coursebooks from the same 
publisher, OUP, which are used in Slovene high schools. It analyzes and compares two 
coursebooks, New Headway Intermediate (Soars and Soars, 2009) and Insight Intermediate 
(Wildman et al., 2013), in regard to inspect and evaluate how successfully grammar is 
contextualized. This chapter is further divided into additional sections: the first one offers an 
analysis of the coursebook and looks in details into the structure of the coursebook; the second 
one offers and evaluation of the grammar exercises by dividing them into two categories; and the 
third one provides an in-depth analysis of the chosen representative grammar point.  
The first additional section named A Coursebook Analysis provides an investigation of the 
structure of each coursebook separately and defines the teaching approaches and models 
employed by the two coursebooks.  
The second section, Grammar exercises, divides the grammar exercises into two categories: 
deductive and inductive exercises. In order to offer an impartial opinion, the grammar exercises 
that are chosen for analysis are taken from a unit in each coursebook that covers the present 
tense.  
The third section, Teaching the Present Simple Tense, offers an analysis of chosen representative 
grammar point and investigates how the two coursebooks present and contextualize it. The 
representative grammar point that is being investigated is the present simple tense. This section 
looks into details how are the structures contextualized in terms of form, meaning, and use. The 
present tense is being analyzed because even at intermediate level it is the starting point in every 
ELT coursebook. Moreover, learners at the intermediate level still find this tense problematic in 
terms of its form and especially regarding its meaning and use.   




7.2. A Coursebook  Analysis: New Headway Intermediate  
 
The New Headway Intermediate coursebook is used by most Slovene high schools and has been 
approved by the Strokovni svet in terms of following the objectives of the national curriculum in 
Slovenia. The coursebook has an attractive layout, colorful materials which are interesting and 
useful, and is learner-friendly. New Headway Intermediate follows the communicative approach 
and offers a multi-strand syllabus with grammar as its organizing principle. The syllabus is 
divided into 12 units, which include grammar, vocabulary, reading, speaking, listening, and 
writing. New Headway Intermediate has a rather straightforward and very clear grammatical 
syllabus, not afraid of employing meta-language, thus freely using terms such as grammar, 
verbs, conditionals, tenses etc. Within the grammar section, each unit focuses on a particular 
grammatical structure which is thoroughly elaborated. With a glimpse into the unit, the learner 
knows what to expect from it, because it offers clear examples. Each unit presents a different 
topic and consists of various reading texts, speaking activities, rich vocabulary, writing and 
listening tasks, and grammar exercises, all of which are meaningfully related to the topic and 
stimulating communication.  
The 12 unites are cohesively designed and introduce well-defined objectives. Each unit consists 
of 7 sections that introduce a different language skill. The first one is Grammar which introduces 
the grammatical structure that is going to be covered in the unit. This section is reserved for the 
first “P” – presentation of the new grammatical structure using the inductive approach. The 
Vocabulary section introduces new words connected to the topic and gives emphasis on proper 
pronunciation. This section is usually at the end of each unit – it provides a variety of vocabulary 
items as well as focus on fixed phrases/collocations, which the learners are able to practice in 
contextualized exercises. Everyday English is a newly introduced section which contributes to 
enrichment and development of learners’ sociolinguistic and pragmatic competence by offering 
everyday phrases and language functions; moreover, keeping up with the modern trends 
concerning the language in use. The Reading section offers authentic texts and activities that 
resemble real-life situations; furthermore each activity incorporates elements of personalization 
(Do you agree that the kitchen is the heart of the home? Is it where your family get together?/ 
What food do you most associate with home? Is there a particular day of the year when you eat 
it?) (50). Speaking and Listening sections incorporate the practice stage where the learners are 
able to practice the grammatical structures through different kinds of activities. The activities 
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include transformation drills, matching tasks and information gap exercises. Similarly, via 
speaking and listening activities, the production stage is incorporated, where the learners 
independently use the acquired grammatical structure in contextualized and personalized 
language. The last section is Writing in which the learners are introduced with proper ways of 
writing letters and applications, express arguments, and writing narratives.  
The coursebook follows the traditional PPP-model and the integration of the four skills follows 
the natural order: reading, listening, speaking, and writing. The explanations/tasks are supported 
with visual input for better understanding. The instructions are clear and concise and the tasks 
follow a logical order. The first stage, presentation, offers a meaningful sequence of activities 
where the particular grammatical structure is explained. The following stage, practice, gives the 
learners an opportunity to practice and acquire the structure through different activities and at the 
same time incorporates the four skills. The last stage, production, focuses on activities where the 
learners are able to use the language (with emphasis on the grammatical structure presented in 
the unit) through contextualized activities and personalization.  
The units are designed according to the PPP-model; however that does not force the teacher to 
follow rigidly the sequence of the unit, because with the teacher’s intervention and effort the 
teaching model can easily be turned into task-based.  
The major strength of the coursebook is the contextualization of grammar and the presentation of 
new language through familiar topics and relevant situations, thus giving the learners 
opportunities for personalizing the language.  
 




Grammar focus  
1 A world of difference   Naming tenses (Present, Past, Present Perfect) 
 Auxiliary verbs (do, be, have) 
 Questions and negatives  
 Short answers  
2 The working week   Present tenses (simple and continuous)  
 State verbs  
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 Passive  
 Adverbs of frequency  
3 Good times, bad times   Past tenses (simple and continuous)  
 Past perfect  
 used to 
4 Getting it right   Advice, obligation, and permission (modal and related 
verbs) 
5 Our changing world   Future forms (Will, going to, or Present Continuous) 
 Future possibilities – may, might, could 
6 What matters to me   Information questions  
7 Passions and fashions   Present Prefect (simple and continuous)  
 Passive  
 Adverbs  
 Time expressions  
8 No fear!  Verb patterns (verb + -ing;verb +infinitive; adjective 
+ infinitive)  
9 It depends how you look at it   Conditionals (second conditionals; third conditionals) 
10 All things high tech   Noun phrases (articles; possessives) 
 all/everything; reflexive pronouns and each other  
11 Seeing is believing   Modals of probability (Present; Past) 
 looks like/looks 
12 Telling it how it is   Reported speech  
 Reported thoughts  







7.2.1. Grammar Exercises  
 
This chapter analyses grammar exercises in New Headway Intermediate and divides them into 
two groups: the first group follows the deductive teaching approach and the second group of 
grammar exercises follows the inductive teaching approach. The grammar exercises that are 
being analyzed are taken from unit 2 The working week which presents the present simple tense.  
Deductive and inductive grammar exercises are further analyzed in terms of whether they focus 
on accuracy or fluency and whether they focus on form, meaning, or use.  
The deductive and inductive exercises in New Headway Intermediate are presented in tables 2 
and 4 respectively. 
 
Table 2 Deductive exercises in Unit 2 in New Headway Intermediate 
Grammar exercise  Speaking  Reading Listening  Writing 
1 Listen to them talking about their 
favorite day of the week. What is it? 
Why?  
      
2 Listen again and complete the 
sentences.  
      
3 Complete the questions about Dave. 
Then ask and answer them with a 
partner.  
       
4 Make sentences about you using the 
prompts in the box.  
     
 5 Listen to two people talking about 
who’s who in The Office. What are 
their names? What are their jobs?  
     
6 What are the people doing? What 
are they wearing?  
     
7 Match a job from exercise 1 with a 
job description and a current project.  
     
8 Work with a partner. Read the      
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conversation aloud.  
9 Read the statistics. Choose the 
correct form, active or passive. Do 
any of the statistics surprise you? 
      
10 Put the verbs in the present 
passive, simple or continuous.  




Table 3 Features of grammar exercises in Unit 2 in New Headway Intermediate 
 1 2 3 4 5 6 7 8 9 10 
form only            
form + meaning            
form + meaning + use            
fluency (free practice)            
accuracy (controlled practice)            
learners communicate            
the language is contextualized            
the language is personalized            
learners interact and / or take turns           



















































Table 4 Inductive exercises in Unit 2 in New Headway Intermediate 
Grammar exercise  Speaking  Reading Listening  Writing 
1 Look at the photos. What do the 
people do? What are they doing? In 
pairs, ask and answer the questions.  
     
2 Work with a partner. What is your 
favorite and least favorite day of the 
week? Why?  
     
3 Talk to a partner about you. Tell the 
class about your partner.  
     
4 Make similar conversations using 
the jobs in exercise 1.  
     
5 Interview someone you know about 
his/her job. Tell the class about this 
person.  
     
6 Are these sentences right or wrong? 
Correct the wrong sentences.  
      




You are abroad on a business trip. 
Invent a name and background for 
yourself.  
You are at a social event. Stand up 





Table 5 Features of grammar exercises in Unit 2 in New Headway Intermediate 
 1 2 3 4 5 6 7 
form only         
form + meaning         
form + meaning + use         
fluency (free practice)         
accuracy (controlled practice)         
learners communicate         
the language is contextualized         
the language is personalized         
learners interact and / or take turns        













        
               
 
   
 
 
    
 
 
   
 
 




























New Headway Intermediate offers a variety of deductive and inductive exercises for practice and 
production of grammatical structures (in this case, the present simple and the present continuous 
tense) while at the same time focusing on developing language skills.  
This coursebook follows the CLT method and the pursuit for effective communication in the 
classroom is evident in the grammar drills: exercise 7 (box 9) is placed among the deductive 





Exercise number 3 (box 4) in which the learners have to use the prompts and make sentences is a 
very helpful task where the learners get an opportunity to practice the grammar structure and is 
especially beneficial for lower-level learners who will gain confidence in the classroom, as they 
can rely on the prompts.  
Role-play activities are characteristic for the CLT method and New Headway Intermediate offers 
a selection of quality tasks for free practice and production, in which the learners have a chance 
to contextualize and personalize. These activities emphasize fluency, encourage communication, 
and foster team work.  
During the production stage when the learners are encouraged to use the grammatical structure 
producing their own sentences, the teacher has to be especially attentive and monitor the 
speaking activity, since the learners may easily get distracted and start talking about irrelevant 
topics. Combining more proficient learners with lower-level ones might be a wise solution, 
because it allows peer-correction.   
The analysis of the deductive and inductive exercises in Unit 2 in New Headway Intermediate 
confirms that this coursebook presents a plethora of quality exercises and activities which 
emphasize both accuracy and fluency and provide opportunities for controlled and free practice. 
Additionally, the exercises focus on developing the four skills; namely, reading when it comes to 
the deductive exercises, and developing speaking skills as far as the inductive exercises are 
concerned. Besides accuracy and fluency activities, New Headway Intermediate significantly 
emphasizes personalization and contextualization which is of crucial importance for grasping the 
meaning of grammatical structures.  
 
7.2.2. Teaching the Present Simple Tense in New Headway Intermediate  
 
This coursebook is known for the implementation of the PPP model and the great emphasis on 
grammar.  
The present simple tense is first mentioned in the first unit which offers a review of the tenses 
and focuses on auxiliaries, forming questions and negatives. This chapter focuses on the second 
unit where the present simple is introduced and elaborated in details.  
The presentation stage introduces the grammatical structure through a listening activity followed 
by questions which will focus the learners’ attention to the present tense.   
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Present simple tense is presented parallel to the present continuous tense and both tenses are 
contrasted using pictures in the speaking activity. Through a listening activity the learners are 
introduced to the form of the grammatical structures; additionally there is focus on the meaning 
in the following activities where the learners answer questions – first about the listening task and 
later about themselves.  
Grammar is taught inductively and there is strong emphasis on personalization and 
contextualization of the language.  
The form of the tense is clearly presented in the Grammar spot in which there is a clear-cut 
distinction between state and active verbs as well.  
 
The practice stage offers a variety of activities including reading, speaking, and listening, in 
which the learners practice the form and the meaning of the grammatical structures, and at the 
same time understand the use of the tense through useful contexts. The practice activities include 
tasks for controlled practice using prompts, drills, and tasks for free practice using dialogues and 
interviews. The coursebook contains a considerable amount of visual support for better 
understanding and contextualization of the language, as it offers everyday situations (in the 
office, at the park, doing homework) which stimulate communication. The coursebook 
incorporates grammar through the communicative approach and in most tasks the learners are 
not aware that the focus of the task is actually the present tense.  
This coursebook introduces the present passive, however it does not provide enough practice 
activities for understanding its proper use.  
 
New Headway Intermediate offers a variety of tasks which foster creativity and encourage 
autonomous use of the language. In the production stage the learners are motivated to use the 
grammatical structures subconsciously while engaging in activities which are fun and playful. 
This coursebook is popular for the implementation of personalization and use of role-play 
activities where the learners develop their speaking activities and improve their fluency.  
 
Overall, this coursebook successfully contextualizes grammar and provides a variety of 
deductive and inductive activities for developing accuracy and fluency. Additionally, the 
coursebook focuses on developing on the four skills, however it does not provide grammar 
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practice activities through creative writing. Not regarding the great emphasis on grammar, the 
activities in this coursebook implement grammatical structures through meaningful, everyday 




7.3.  A Coursebook Analysis: Insight Intermediate   
 
The Insight Intermediate coursebook is adopted by many high schools in Slovenia and has also 
been approved by the Strokovni svet regarding the clear objectives and teaching and learning 
goals defined by the national curriculum. This coursebooks adopts traditional approaches in 
combination with the communicative approach, thus promoting both fluency and accuracy. The 
design of the coursebook is visually appealing and the pictures included are not merely 
decorative, but also useful; furthermore they promote cultural awareness. There are 143 pages in 
the coursebook, which is composed by 10 units and an additional section named Vocabulary 
bank. The units are cohesively structured, emphasize communication, and offer a variety of 
different tasks. The four skills are equally represented and logically sequenced. The 10 unites are 
divided by 5 sections, from A-E. Section A, Reading and Vocabulary, includes a reading text 
which introduces the topic and promotes speaking activities, with great emphasis on new 
vocabulary items. Section B, Grammar and Listening, is dedicated to a presentation of certain 
grammatical structure that has already been hidden in the text in section A. The grammatical 
structure is presented through a listening exercise and the learners have to infer the rules by 
themselves. This section equals the second “P” of the PPP-model and is intended for grammar 
practice. Section C, Listening, Speaking, and Vocabulary, is designed for speaking practice as 
well as introducing the production stage, where learners independently use the new grammatical 
structure through everyday topics. Section D, Culture, Vocabulary, and Grammar, is intended for 
introducing various aspects of the culture of the target language. This section also offers a 
grammar point and tasks for practice and production. The last section E, Writing, is reserved for 
developing writing skills. Through a variety of tasks the learners discover how to write e-mails, 
informal letters, state opinions, and expressing attitudes.  
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The organization of the coursebook is linear – teaching points are added one at a time, each 
being practiced before moving on to the next. The emphasis is on interactive activities as well as 
on practice: language forms are practiced through well-designed and thorough exercises.  
The main strength of the coursebook is the emphasis on lifelong learning and the significance of 
learner-autonomy. Insight offers learning strategies that promote lifelong learning of the English 
language, thus encouraging the learners to learn beyond the classroom environment. Apart from 
presenting the language, the coursebook is oriented toward greater goal: challenging the students 
to think, developing a passion and love for learning and inspiring them to reach their maximum 
potential.  
Insight Intermediate is specifically tailored to meet the contemporary students’ needs and aims 
and the two main objectives are developing students’ language skills, and focusing on long-term 
goals. The coursebook emphasizes the importance of critical thinking and reinforces stating 
opinions and asking questions, thus developing speaking and building students’ confidence. The 
coursebook encourages a communicative methodology which is evident through its constant 
emphasis on challenging the students to think critically and offering thought-provoking topics 
for class discussions. 
Aside from being fluent in English, it is also very important for the students to know the world 
around them, and culture is a crucial component in Insight. It offers intriguing topics that will 
inspire discussions in the classroom and engage the students into motivating tasks.  
As far as grammar teaching is concerned, this coursebook favors an inductive approach to 
learning grammar where the learners infer the rules by themselves, thus effectively engaging 
them in the process.  
Each unit introduces a certain grammatical structure and table 4 shows units and the grammatical 
structures within each in Insight.  
 




Grammar focus  
1 The way we are   Present simple and present continuous  
 Speculating; looks like, looks as if  
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 Verb patterns  
2 Travellers’ tales   Narrative tenses  
 used to and would  
3 Feeling good   Past simple and present perfect  
 Present perfect simple and present perfect continuous  
4 A right to fight   Expressing the future  
 Future perfect and future continuous  
5 Rights and wrongs   First and second conditionals  
 Modals of obligation, prohibition and permission  
 should and ought to  
 
6 Paying the price   The passive  
 have/get something done  
7 The senses   Reported speech  
 Reported questions and commands  
8 Decisions   Third conditional; I wish and if only  
 Speculating about the past  
9 Digital humans   Defining relative clauses  
 Non-defining relative clauses  
10 Creativity   Participle clauses  




7.3.1. Grammar Exercises  
 
This chapter introduces the grammar exercises in Insight Intermediate that were chosen from the 
unit The way we are. This unit is chosen in order to stay consistent and provide an unbiased 
evaluation as it covers the present tense. 
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 The grammar exercises are divided into deductive and inductive: the former are presented by the 
deductive teaching approach where the grammar structures are first presented and explained, 
while the latter are presented by the inductive teaching approach in which learners are 
encouraged to infer the rules by themselves through examples.  
The deductive and inductive exercises in Insight are presented in Tables 5 and 6 respectively. 
Deductive and inductive grammar exercises are further analyzed in terms of whether they focus 
on accuracy or fluency and whether they focus on form, meaning, or use. 
 
 
Table 7 Deductive exercises in Unit 1 in Insight Intermediate  
Grammar exercise  Speaking  Reading Listening  Writing 
1 Use the prompts to make questions in 
the present simple or present 
continuous tense.  
     
2 Complete the text with the correct 
form of the verb in brackets. 
      
3 Listen to an interview about humans 
and survival and answer the questions.  
      
4 Listen again and answer the 
questions.  
      
5 Work in pairs. Look at the photo and 
use the questions below to describe one 
person to your partner. Can your 
partner identify the person you are 
describing? 
     
6 Complete the second sentence so that 
it has a similar meaning to the first 
sentence. Use the correct form of the 
verb in brackets.  
      
7 Complete the questions with the 
correct forms of the verbs in brackets. 
      
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Then work in pairs and answer the 
questions.  
8 Complete the sentences with the 
present simple or present continuous 
tense. 
      
9 Complete the dialogue. Use the 
present simple or present continuous 
form of the verbs below and the words 
in brackets.  
      
10 Complete sentence b so that it has a 
similar meaning to sentence a. 




Table 8 Features of grammar exercises in Unit 1 in Insight Intermediate  
 1 2 3 4 5 6 7 8 9 10 
form only            
form + meaning            
form + meaning + use            
fluency (free practice)            
accuracy (controlled practice)            
learners communicate            
the language is contextualized            
the language is personalized            
learners interact and / or take turns           





































































            










Table 9 Inductive exercises in Unit 1 Insight Intermediate  
 
Grammar exercise  Speaking  Reading Listening  Writing 
1 Look at the photos and describe the 
animals. How can their appearance 
help them to survive? 
     
2 Read the text and answer the 
questions.  
      
3 Study sentences 1-7 in the text. 
Which ones are in the present simple 
and which ones are in the present 
continuous? Match sentences to rules.  
     
4 Study the rules below. Then add the 
underlined verbs in the text and in exercise 
2 to 1-4 




5 Study the sentences 1-5. What is the 
difference in meaning between 
sentences a and b? 
      
6 Complete the questions with the 
correct forms of the verbs in brackets. 
Then work in pairs and answer the 
questions.  




Table 10 Features of grammar exercises in Unit 1 in Insight Intermediate  
 1 2 3 4 5 6 
form only        
form + meaning        
form + meaning + use        
fluency (free practice)        
accuracy (controlled practice)        
learners communicate        
the language is contextualized        
the language is personalized        
learners interact and / or take turns       






































Interestingly, exercise 9 “complete the questions with the correct forms of the verbs” appears in 
both tables. This task is deductive because the learners need only to figure out the correct form 
of the verb; however, the task is at the same time inductive, because after completing the 
questions, the learners have to work in pairs and answer the questions. 
The reason for this overlap is that while in the first part of the task the learners practice the rules 
through a drill which will help the learners memorize the rule and further improve their 
accuracy, in the second part they add new information and have a chance to personalize the 
topic, and improve their fluency. Practice and production are combined within single task and 
both the deductive and inductive approach are beneficial for the learners: mechanical drills seem 
monotonous, however they help the learners learn and remember the grammar structures 
correctly; while free speaking activities encourage the learners to think creatively and develop 
their communication skills. This means that any deductive activity can be turned into an 





The investigation shows that the number of deductive exercises is higher than the inductive 
exercises – this may be due to the fact that three tasks are taken from the Review section which 
serves for practice and self-evaluation. Nevertheless, the tasks offer a variety of practice, free 
and controlled, and help the learners develop their accuracy and fluency, while at the same 
focusing on the four skills. Drills and transformation tasks should not be disregarded as they 
offer valuable practice and aid the learners in memorizing and proper use of certain grammatical 
structures. Effective communication remains the ultimate goal of the EFL lesson and the 
coursebook needs to offer a variety of quality communication tasks aimed at production and 
independent use of the language. Judging from the analysis of the exercises from one unit in this 
coursebook, and the fact that each unit follows the same pattern, it is safe to conclude that 
Insight offers an abundance of grammar tasks, both deductive and inductive, which help the 
learners acquire the grammatical rules and personalize and contextualize the language.  
 
 
7.3.2. Teaching the Present Simple Tense in Insight Intermediate  
 
In this coursebook the present simple tense is presented alongside the present continuous tense 
and both tenses are compared and contrasted when it comes to their proper use.  
The present tenses are introduced in the reading assignment which offers clear context and 
sufficient amount of frequency of the form of the grammatical structures; moreover, the meaning 
of the grammatical structures is also clear from the text.  
After introducing the grammatical structure, follows a speaking activity in which the learners 
answer questions related to the text and encourages them to use the present simple or the present 
continuous tense.  
Grammar is introduced through an inductive approach: the learners analyze the text and study 
the sentences; after that they are motivated to infer the rules for use of the present simple and 
present continuous tense. The learners are also introduced with the most common adverbs that 
accompany these tenses. During the presentation stage, the teacher’s role is to facilitate 




After presenting the structure, the second P is introduced – first controlled, and then free 
practice. During this stage the learners practice the grammatical structures through mechanical 
drills which focus on the form only and develop accuracy, and only then they move to free 
practice activities. The exercises in the practice stage are interesting and show the meaning and 
the use of the grammatical structures, while at the same time provide emphasis on the form. Free 
practice activities not only present model sentences or questions upon which the learners can 
rely, but also provide opportunities for the learners to make their own sentences.  
Through speaking, listening, and reading activities the coursebook introduces the modal verbs in 
the present tense, and focuses on particular verb patterns. The teaching method is also inductive: 
learners figure out the meaning of the modals in the listening activity and deduce the rules for 
the verb patterns from the reading text. One disadvantage is the lack of tasks which emphasize 
use and contextualization of the modal verbs – the teacher might need additional materials to 
cover this topic. The verb patterns focus on the distinctions between verbs that take –ing forms 
and verbs that take (to) infinitive. This grammatical structure is presented in the reading text 
which provides clear context which helps the learners deduce the rules by themselves. In this 
section there are a variety of deductive exercises in which the learners practice the form and the 
meaning of the verb patterns.  
 
The coursebook offers few activities for production and tasks which encourage the learners to 
use the language autonomously and creatively.  
The writing task at the end of the unit provides an opportunity for the learners to practice the 
present simple tense and at the same time develop their writing skills, i.e. writing an e-mail. This 
task might be included in the production stage provided that the learners do not follow the 
guidelines too rigidly. In this task the learners have to write an informal e-mail to an online 
advert, where they have to present themselves, describe their friends as well as themselves and 
portray the life in their country.  
The learners are given ideas and a paragraph plan which helps them organize their writing task. 
The task focuses on form, meaning and use, and practices accuracy; however, it leaves a chance 
for the learners to develop fluency as well, as they do not need to rely solely on the guidelines. 
It is important to highlight that with this task the language the learners use is contextualized – 
they write an e-mail as a response to an advert, and also the language is personalized – the 
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learners write about themselves. This task provides grammar practice through (creative) writing 
and promotes writing skills which are beneficial in the everyday life of the learners, such as 
writing an e-mail.  
Overall, the coursebook does contextualize the grammatical items successfully, however lacks 
emphasis on personalization of the language – only few activities in which the learners can 
personalize the language while using the grammatical structures. When it comes to the form of 
the grammatical structures the coursebook has some disadvantages as well, because it does not 
provide a structured presentation of the form, that is, does not explain the rules of the form. This 
might be especially confusing for some learners who simply prefer to be told the rule.  
Nevertheless, these drawbacks can be overcome through adjustment and teacher intervention and 
the strengths of this coursebook outweigh the weaknesses.  
 
7.4.  A Comparison of New Headway Intermediate and Insight 
Intermediate  
 
The main goal in the EFL classroom remains the same: contextualizing the language, effective 
communication and ultimately a mastery of the English language. The selected EFL coursebooks 
introduce grammatical structures through the same approaches: they employ the PPP model of 
language teaching, follow the CLT method, and introduce grammatical structures through the 
inductive approach. There are, however, several discrepancies between the coursebooks which 
pertain mostly to the quality of grammar exercises.   
Insight Intermediate has a few disadvantages regarding the production stage and the 
personalization of language. It does not offer diverse activities where the learners can use the 
language autonomously and be creative. New Headway Intermediate, on the contrary, provides a 
collection of interesting activities for personalization and meaningful use of the language.  
In both coursebooks the fluency oriented tasks are practiced through speaking activities and 
there are few tasks for creative writing.  
A combination of both a deductive and an inductive approach in language teaching is inevitable, 




8. Conclusion  
 
Grammar teaching has evolved during the past century and will most likely continue to do so, 
with the development of the learners’ needs in the EFL classroom and with the emergence of 
new trends in language teaching.  
Teaching grammar through meaningful context will help the learners notice the grammatical 
forms and rules of the foreign language, focus on their meaning and consequently using them for 
effective communication. The main objective of ELT is effective communication and 
contextualizing grammar will result in better communication skills, higher learner motivation 
and greater ability to perceive the language forms.  
Teachers tailor the EFL lessons according to the needs and goals of the learners and 
consequently they employ various methods and models to achieve the objectives in the EFL 
classroom. The inductive approach will work better with learners who favor problem-solving 
challenges, whereas the deductive approach will be used with learners who are analytically 
inclined.  
The two coursebooks, New Headway Intermediate (Soars and Soars, 2009) and Insight 
Intermediate (Wildman et al., 2013)  propose certain approaches to teaching grammar, however 
it is the teacher who eventually chooses how to teach the language in a way that will be the most 
effective for every learner.  
Not regarding the teaching approach, language teachers have one goal and that is to have the 
learners autonomously use the target language. There is no right approach to teaching grammar, 
but rather, the teacher decides which approach to employ regarding the learners’ learning styles, 
needs, goals, and abilities. 
 Eclecticism – is the key concept in present-day language teaching and contemporary language 
teachers prefer this method where they choose the best features from various methods and adapt 
their language teaching to meet the modern learners’ goals and objectives.  
As a future teacher, I am fully aware of these factors and their impact on the learners. I will take 
into account each factor when tailoring grammar lessons, which makes this profession 
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